The aim of this research is to examine the relationship between the values of primary and music teacher candidates and their cheating attitudes in terms of different variables. The study group of the research is composed of 249 students who are studying at the Departments of Primary School Teaching and Music Education at Adnan Menderes University Faculty of Education. In the research, Portrait Values Questionnaire and personal information form were used. In the analysis of data, t test, ANOVA, correlation analysis and tukey HSD test was used. It was detected that teacher candidates had high levels of value perceptions and the three most important values were universalism, security and self-direction. It was found that there was a statistically significant difference in primary school and music teacher candidates in all values except achievement, hedonism and stimulation according to their departments. This difference was on behalf of primary school teacher candidates. Another conclusion of the research was the gender variable. In all values except power, significant difference was on behalf of females. When the value scores of primary school and music teacher candidates were examined, all the values except for power were on behalf of freshmen. It was seen that there were significant differences between the teacher candidates' academic achievement perceptions and their value scores of achievement, stimulation, self-direction, universalism, benevolence, tradition, conformity and security except power and hedonism values. Findings related to cheating, which was another variance of the research, are as follows; cheating attitudes of primary school and music teacher candidates were moderate. It was detected that the participants had negative attitudes towards cheating. A significant difference was detected in cheating attitude according to the department. In other words, it was seen that music teacher candidates were more positive towards cheating. When cheating attitudes according to gender variable were examined, it was seen that there was a significant difference on behalf of females.
Introduction
The concept of value is a phenomenon that affects the emotions-thoughts-attitudes and beliefs as a whole that shape the spiritual dimension of human life. Individuals have to make decisions and implement them in various areas throughout their lives. The emotion that accompanies them while making choices and that is effective in making decisions is; values.
"Values are one of the universal problems of mankind and are the criteria that people use to make choices like good-bad, right-wrong, beautiful-ugly and determines the one that is important" (Şişman, 2000 , as cited in Saracaloglu, Uca, Baydilek, & Coşkun, 2013 . Halstead & Taylor (2000) define the concept of value as a set of principles and bases that guide behavior in terms of being good or private. In social sciences, it is not possible to speak of (to mention/ to refer) a single value definition. At this point, it will let the subject be clear to give a few definitions of value. Values are desired, guiding, post-situational goals that are different in significance. Values reflect wish preference, and desires, that is, the belief that something is desirable or not (Güngör, 1993, p. 19) . Çağlar (2005) defined values as "cultural items that emerge as standards in the individuals' thoughts, attitudes and actions", whereas Erdem (2003) defined values as "the tendency to prefer a certain situation instead of the other" (cited in Ulusoy & Dilmaç, 2015, pp. 14-15) . According to Rokeach, a value "is an enduring belief that a specific mode of conduct or end-state of existence is personally or socially preferable to an opposite or converse mode of conduct or end-state of existence" (1973, p. 5 ) and a value system as a permanent organization of the Many instruments were developed in order to measure values. One of them is Portrait Values Questionnaire developed by Schwartz, Melech, Lehmann, Burgress, Haris, & Owens (2001) . Schwartz et al. developed the questionnaire so as to be able to cross the limitations of Schwartz Value Questionnaire (SVQ) and measure value tendencies more effectively. Attention was drawn so that this instrument has a low concrete and cognitive burden in order for the participants with low educational levels to be able to respond easily. Besides, further attention Myyry & Helkama (2001, p. 26) compared the values of university students (N=138) studying at different departments. In the research, power and achievement values of economics students, universalism value of social sciences students and security value of the students studying in technical fields were found high level. Turan & Aktan (2008) consisted the sample of their research of 119 teachers and 112 students and administered the Social Values Scale (SVS) developed by the researchers. According to the results of the study; the values that exist and have to exist in school life showed difference in terms of teachers and students. In the study carried out by Gürkan, Çamlıyer, & Saracaloğlu (2000) , it was aimed to determine the value system of the Physical Education and Sports teacher candidates and Rokeach Value System Scale was used. The study was conducted on a total of 336 Physical Education and Sports teacher candidates, 153 females and 183 males from three different universities. The findings of the research revealed that Physical Education and Sports teacher candidates' primary values were family security, freedom, self-respect, a world at peace and wisdom. The participants preferred the values at the lowest level were pleasure, salvation, national security, an exciting life and mature love. The most important instrumental values were honest, independent, responsible, logical and intellectual. The values of teachers were examined by Kuşdil & Kağıtçıbaşı (2000) and it was found that the most important values were universalism, security and benevolence. Yaman, Taflan, & Çolak (2009) examined the values in elementary school second grade textbooks via "Values Form in Course Books". When the data of the study were analyzed, it was found that social values were mentioned the most and religious and economic values were mentioned the least in the texts. However, it was seen that in verse texts, aesthetic values and in the sixth grade textbooks, theoretical values were intensively given. Saracaloğlu, Uça, Baydilek, & Coşkun (2013) used the Democratic Attitude Scale and the Portrait Value Questionnaire in their study carried out with 488 prospective teachers. According to the results of the research; universalism, self-direction and benevolence were the values in first three ranks, while power, achievement and tradition were in the last ranks. Besides, it was concluded that there was a significant positive relationship between the democratic attitude scores of teacher candidates and their values perception scores.
In the study conducted by the Yazar (2012) , it was revealed that the main values that led the lives of the teacher candidates were spiritual values, and they were followed by economic and religious values. In the research of Oğuz (2012) , it was seen that teacher candidates agreed on universalism, benevolence and security values the most. In the research conducted by Dündar (2013) , it was determined that the most important value for teacher candidates was benevolence and at least important was power. Another study which aims to examine the social values that teacher candidates possess and their critical thinking levels were carried out at Adnan Menderes University (n= 488) and Çanakkale Onsekiz Mart University (n= 506) on the students studying in the Departments of Science Teaching, Social Studies, Music Education, Primary School Teaching, and Guidance and Psychological Counseling (N= 994). Teacher candidates' values were traditional, religious, scientific, study-work, political and family values, respectively. The concept of value, which guides the actions of people in their daily life and explains their many behaviors, keeps an important place in education. This is concerned with the affective domain in education. According to Çetin (2006) , "Teaching is a profession that requires cognitive field qualifications such as knowledge and skills. Gaining values and attitudes with regard to the profession is necessary for teacher candidates at least as knowledge".
Teachers who have one of the most important roles in the training of values also have important tasks. Teachers should be role models for their students, contribute to their moral development by giving responsibility, create learning environments where there is a common social pattern, create opportunities for sharing and collaboration, and provide decision-making opportunities (Dilmaç, 2012) . Values education; creates a learning environment aiming at providing meaning by connecting values to thoughts. Moreover, it also supports the development of critical thinking and imagination, building self-awareness, and the development of internal intelligence and interpersonal skills (Tillman, 2014, p. 15) . While permanent and qualified learning occurs in effective learning environments, undesirable behaviors may arise in classes where the student is passive and where he/she does feel psychologically comfortable. One of them is cheating.
Cheating is defined as "to look secretly in a source to answer questions during written exams" (Turkish Language Association, 2016) . Cheating behaviors may arise due to the personal characteristics of the students (e.g., lack of self-confidence, studying with the wrong methods, unsatisfactory studying, thinking score-oriented) or the teacher's general attitudes or behaviors (e.g., giving too much importance to score, having a competitive personality, giving inadequate education) (Özgüngör, 2008) .
In fact, cheating is a serious moral and ethical problem besides being a violation of a simple rule (Selçuk, 1995) . Hence, Thus, Er, & Gürgan (2011) have stated that cheating can be described as pilferage, deception and piracy in terms of ethics and theft in terms of morality.
Besides the fact that cheating is an ethical problem, it also brings new problems at many stages of learning, from the realization of the learning event to its evaluation. (a) A clear and valid judgment cannot be reached as to whether the specified objectives have been achieved or not, it reduces the validity of the measure, (b) it is a situation that hinders learning. Because the success achieved by cheating is not a success based on the hard work and learning of the student. (c) The feeling of guilt and tension created by cheating negatively affects the psychological state of the students (Seven & Engin, 2008) .
Cheating behavior also bursts itself into sight as a greater ethical problem as time passes. In addition to transferring information from someone else or another source during exams, it has unfortunately transformed shape in various and varied ways, from doing homework for money for someone else on the websites where homework and cheating documents are shared to pilferaging project work or using someone else's homework (Bozdogan & Öztürk, 2008) . In the research conducted by Özden, Özden, & Biçer (2015a) , the academic irregularities often performed by teacher candidates focused on cheating during examinations.
Negative rhetoric such as "It is free to cheat unless being caught or something can be stolen on the condition that nobody sees it" perverts undesired behaviors like cheating. All these discourses show that cheating is closely related to ethics and morality. It is seen that this situation is related to the ethical beliefs and emotional values of the individual (Akdağ & Güneş, 2002) . Cheating also has a negative association with the individual's intrinsic control within the community (Roig & Detommaso, 1995) . Accordingly, while cheating behavior, on the one hand, prevents actual learning of the student and experiencing success, on the other hand, it causes the student to feel guilty and conflict with his intrinsic world. In addition, cheating makes it difficult to determine the actual success of the class and creates an ambiguity in this direction (Çetin, 2007) .
In various researches on university students nationally and internationally, it was revealed that the participants cheated with a rate of 43% to 84% during their academic lives, albeit knowing for sure that it is wrong to cheat (Haines, Diekhoff, LaBeff, & Clark, 1986; Davis, Grover, Becker, & McGregor, 1992; Maramark, & Maline, 1993; Diekhoff, LaBeff, Shinohara, & Yasukawa, 1999; Chapman & Weiss, 2000; Akdağ & Güneş, 2002; Kaymakcan, 2002; Lupton & Chapman, 2002; Smyth & Davis, 2003; Semerci, 2004; Semerci & Sağlam, 2005; Çetin, 2007; Bozdoğan & Öztürk, 2008; Tayfun & Yazıcıoğlu, 2008; Yangın & Kahyaoğlu, 2009; Eraslan, 2011; Demir & Arcagök, 2013; Soytürk, Tepeköylü Öztürk, Topuz, & Yetim, 2015; Çeliköz, 2016) .
McCabe, Butterfield, & Trevino (2006) found in their research carried out in the United States that 56% of postgraduate students and 47% of undergraduate students were cheating. In the research conducted by Selçuk (1995) with the sample group of 200 high school students, the attitudes and opinions of the students about cheating were taken. According to the results of the research, it was conclude that male students cheated more than female students, 20% of the students never cheated before, and 28% of them cheated more than 11 times. In the research conducted by Durmuşçelebi (2011) on high school and non-thesis master's degree students, it was detected that the students perceived "cheating someone else's writing in an exam" and "using the prohibited notes in the exam" as cheating behaviors. Besides, teacher candidates constituting nearly half of the sample group stated that they exhibited cheating behavior by helping others to cheat, having someone else do their homework, and cheating from someone else consciously.
In the study conducted by Öztürk & Yeşilyaprak (1997) , it was found that students who were cheating did not regard cheating as a negative behavior and those who were cheating regarded it as a negative behavior. Semerci (2004) stated that the problem of cheating is not only a problem of institutions that educate teachers but also a problem of other faculties such as medical faculties, too. In the research conducted at Fırat University Faculty of Medicine on the 5th and 6th grade students (n= 73), it was found that 45.2% of the participants cheated in both midterms and final exams. The students stated that they mostly cheated because they lacked confidence (64.4%) and they mostly cheated in the multiple-choice exams. In addition, 16% of the participants did not cheat, and the most commonly used cheating method was to look at someone else's paper.
The research carried out by Semerci & Sağlam (2005) on police vocational school students also revealed similar results in that; 40% of the participants stated that they cheated in the midterms and final exams, mostly because they lacked confidence (66.3%) and mostly in the multiple-choice exams. The rate of those who never cheated was higher in this group (30.5%), and the most commonly used cheating method was to look at someone else's paper.
The frequency of students' cheating in studies conducted in Turkey and abroad was investigated depending on various variables. For example: it was found that cheating was more common among male university students than female ones; students with high academic achievement were less likely to cheat; those who had an attitude against cheating tended to cheat less than those who perceived cheating as an acceptable behavior; and while the frequency of cheating differed according to the departments of the students, it did now differ according to their grades (Tang & Zuo, 1997; Thorpe, Pittenger, & Reed, 1999; Yeşilyaprak & Öztürk, 1996 , as cited in Akdağ & Güneş, 2002) .
In the research conducted by Özden, Özdemir Özden, & Baykal (2015b) , it was found that the most effective reasons for teacher candidates' academic irregularities were "the intensity of the content, the wish for high grades, lack of understanding the lesson/subject and the need for assistance". The least effective reasons for teacher candidates' academic irregularities were "making friends, challenging and the desire for excitement". In the research by Orhan & Günay (2014) , it was determined that primary reasons for cheating were the fact that university students were given rote-based/non-creativity requiring assignments and that the same assignments were given every year and the assignments/projects were not read. In another research (Özden, Özdemir Özden, & Biçer, 2015a) , the most common academic irregularity behaviors were "giving information to the students in the other classes after the exam about the content of the exam and allowing another student to look at the exam paper". The desire to get high grades, the intensity of the content, lack of understanding of the lesson / tutor, the need for assistance, the fear of failure and the desire to respond to family expectations, and the knowledge that everyone is doing good were the most effective reasons for teacher candidates to engage in academic irregularities.
The tendency towards cheating has been increasing at schools day by day (Schab, 1991, as cited in Anderman, Griesinder, & Westerfield, 1998) . While about 90% of students accepted that they cheated at least once until their high school graduation, many of them repeated this action more than once (Mudrock & Anderman, 2006) .
When the attitudes of teacher candidates towards cheating were examined, it was found that they were moderate in some researches (Çetin, 2007; Ünlü & Eroğlu, 2012; Ömür, Aydın, & Argon, 2014; Soytürk, Tepeköylü Öztürk, Topuz, & Yetim, 2015) and low level in others (Yangın & Kahyaoğlu, 2009 ). This indicated that they were inclined to cheating. In summary, as Semerci (2003) also pointed out, cheating is a problem of the educational system of every country. Accordingly, cheating can be avoided if the attitudes and behaviors of the students towards cheating can be revealed.
Within this context; it is thought that dealing with the attitudes and behaviors of teacher candidates towards cheating would be quite useful. As Soytürk et al. (2015) also emphasized, the teaching profession is a profession occupation that requires honesty, self-sacrifice and patience. It seems that the act of cheating contradicts this definition. Whatever the reason is, it can be considered that value judgements as well as teaching proficiency level of a teacher candidate who does not give an efficient level of effort in his/her education and training, who does not take ethical and moral behavior as a priority in his/her success, and who prefers to cheat instead of indigenizing the knowledge should be questioned.
In the light of all these, the aim of this research is to determine the relationship between the values of class and music teacher candidates and their cheating attitudes in terms of different variables. The sub problems of the research are given below.
Sub Problems 1)
. Do values scores of primary school and music teacher candidates differ according to departments, gender, and grades?
2). Do cheating attitudes of teacher candidates differ according to departments, gender, and grades?
3). Is there a significant relationship among teacher candidates' values and cheating attitudes and their academic score averages?
Method

Research Model
As the relationship between the values of teacher candidates and their cheating attitudes are analyzed, the research is a correlational design. Correlational research design is applied in estimation studies or relationship researches. Correlational researches include the studies aiming to reveal the relationships between variables using correlational statistics (Balcı, 2011) . At the same time, the research is in the survey model as it examines whether the values and cheating attitudes of the teacher candidates differ according to their demographic jel.ccsenet.org Journal of Education and Learning Vol. 7, No. 1; variables. Survey model is a research model used to determine information types such as the attitudes, beliefs, values, habits, and thoughts of people (Mcmillan & Schumacher, 2001 ).
Study Group
The study group consists of 249 students studying at Adnan Menderes 
Data Collection Tools
In the research, Portrait Values Questionnaire, Cheating Attitude Scale and personal information form composed of five questions were used.
Portrait Values Questionnaire (PVQ) was developed by Schwartz, Melech, Lehmann, Burgress, Haris and Owens in 2001 and adapted to Turkish language by Demirutku & Sümer (2010) . Portrait Values Questionnaire consists of 40 items, each of which consists of two sentences and in each item of the scale, human portraits with different value preferences are defined (Schwartz, 2004; Demirutku, 2007) . Those who fill out the questionnaire are asked to identify themselves with these people and to indicate what extent they are similar with or different from themselves on the 6-point Likert-type options. The questionnaire is composed of ten individual values as (1) Power, (2) Achievement, (3) Hedonism, (4) Stimulation, (5) Self-Direction, (6) Universalism, (7) Benevolence, (8) Tradition, (9) Conformity, and (10) Security. Cronbach's alpha coefficients of the theoretical dimensions other than tradition (α = 0.47) vary between 0.55-0.70 (Demirutku & Sümer, 2010) . In the present research, Cronbach's alpha reliability coefficient for the whole scale was calculated as r = . In the model of Schwartz, "hedonism" value was not included in the analysis because of the fact that it was in both "Self-Enhancement" and "Openness to Change" basic values (Schwartz, 1994, p. 34) .
Cheating Attitude Scale was developed by Semerci (2003) and is composed of totally 67 items, 37 of which are positive and 30 of which are negative. This scale is a scale prepared to measure the emotional part of students and can be applied starting from the second step of elementary education when students especially become conscious of cheating until postgraduate students. In the research, the scale evaluation was performed as follows: "I totally disagree: 1", "I mostly disagree: 2", "I partly agree: 3", "I mostly agree: 4" and "I totally agree: 5". In the scale, the responses of the negative items determined were recoded from "I totally agree: 1" to "I totally disagree: 5", diversely. Here, arrangements were done for the two situations encountered in attitude scales. First, positive statements were written for desired situations. Secondly, by taking negative statements for undesired situations into consideration, they were made to get equal points as positive situations. For example, "to prevent cheating is the duty of the teacher" is a desired; "cheating is dishonesty" is an undesired situation. In attitude scales, these positive and negative situations are equally scored. The low score obtained from this five-point Likert-type scale indicates the positive attitude towards cheating, whereas the high score indicates the negative attitude towards cheating. The KMO (Kaiser-Meyer-Olkin) value of the scale was calculated as 0.87 and the Bartlett test as 16059.3. As a result of factor analysis, factor loads on the scale ranged from .37 to .70 and Cronbach's alpha internal consistency coefficient was found .96 (Semerci, 2003) . In the present study, Cronbach's alpha internal consistency coefficient was calculated as .94.
Data Collection and Analysis
In the research, it was aimed to determine whether the relationship between the values of the students and their cheating attitudes differed according to various variables. As the data was normally distributed, t test, one way variance analysis and correlation analyses were performed in data analysis. Besides, when significant difference was detected, it was analyzed via Tukey HSD. In the research, SPSS 21.00 statistical package programme was used.
Results
In this section, findings and evaluation in terms of the sub problems of the research are given.
Value Orientations of Class and Music Teacher Candidates
Total responses that teacher candidates gave to Portrait Values Questionnaire are given in As given in Table 2 , the most significant three values of teacher candidates are universalism, followed by benevolence (x=4.23), conformity (x=4.22), stimulation (x=4.13) and hedonism (x=4.12), respectively. The least significant values are power (x=3.51), achievement (x=3.90) and tradition (x=3.96). It can be seen that the participants' value perceptions are high.
In several researches conducted using the Portrait Values Questionnaire, it was revealed that the value preferences of the teacher candidates had different significances. For example; in the research conducted by Yalmancı (2009) , power, hedonism and stimulation had the lowest; safety, universalism and benevolence had the highest value mean scores. The most preferred values of teacher candidates in Oğuz's (2012) research were universalism, benevolence and security. In the study conducted by Dündar (2013) , the most important values for teacher candidates were benevolence, security and universalism, and the least important values were power, tradition and achievement. In the study of Saracaloğlu, Uça, Başara Baydilek, & Coşkun (2013), while universalism, self-direction (autonomy) and benevolence were the first three most important values, power, achievement and tradition were in the last raw. Kuşdil and Kağıtçıbaşı (2000) found that the most important values of teachers were universalism, security and benevolence, and least appreciated were conformity, conventionalism and power.
In the study of Yalmancı (2009) carried out in order to determine the value orientations of teacher candidates who were studying in the Department of Class Teaching in Zonguldak Karaelmas University, Ereğli Faculty of Education in 2008-2009 academic year; results were obtained supporting the research. Teacher candidates had the lowest arithmetic mean score of power value and the highest arithmetic mean score of safety value. Teacher candidates' value mean scores, with an order of importance, were Power, Hedonism, Achievement, Stimulation, Tradition, Self-Direction, Conformity, Benevolence, Universalism and Security, respectively. In the light of these findings, while the most significant value orientations of class teacher candidates were security, universalism and benevolence, the least valued ones were power, hedonism and achievement.
Different results were obtained in studies conducted with different value questionnaires. It was determined that the primary basic values of Physical Education teacher candidates were family security, freedom, self-esteem, and important mediator variables were honest, independent and responsible (Gürkan, Çamlıyer, & Saracaloğlu, 2000) . When these values are examined in terms of the values in Table 1 , it can be seen that self-direction, benevolence and security are the primary values. In this case, it can be said that the primary values of Physical Education teacher candidates are very similar to those of the present research. In the study conducted by Yazar (2012) , it was revealed that the main values that led the life of teacher candidates were spiritual values, followed by economic and religious values. In the study of Saracaloglu, Evin Gencel and Altın (2016), the student values were ranked as traditional, religious, scientific, work-business, political and family values. In both studies, it was determined that tradition value was the primary value. However, the value of tradition in the present research is the last raw. The reason for this situation may be the fact that the values are differently classified and different measurement tools are used.
The findings obtained from this research are seen to be parallel with the researches mentioned above (Gürkan, Çamlıyer, & Saracaloğlu, 2000; Kuşdil & Kağıtçıbaşı, 2000; Yalmancı, 2009; Oğuz, 2012; Dündar, 2013; Saracaloğlu, Uça, Başara Baydilek & Coşkun, 2013) Within this context, it can be stated that related studies support each other.
Four basic values in which the ten values mentioned above are dealt on a superior category are given in Table 3 . As can be seen in Table 3 , the four basic values of teacher candidates are Self-Transcendence (x=4.33), Openness to Change (x=4.21), Conservation (x=4.19) and Self-Enhancement (x=3.70), respectively. Accordingly, while Self-Transcendence and Openness to Change are the primary values, Self-Enhancement and Conservation are the least preferred values.
Similar findings were obtained in the research conducted by Kuşdil and Kağıtçıbaşı (2000) . In their survey titled "Value Orientations of Turkish Teachers and Schwartz Value Theory", the teachers who preferred nuclear family gave more importance to Openness to Change (self-direction and stimulation) value and less importance to Conservative Approach (tradition, conformity and security) value when compared to the teachers who preferred extended family.
Value Orientations of Class and Music Teacher Candidates-Departments
The value scores of class and music teacher candidates are analyzed according to departments and the findings are given in Table 4 . When Table 4 is analyzed, it can be seen that class and music teacher candidates value scores shows significant differences according to their departments. There are statistically significant differences in all the values except achievement, hedonism and stimulation according to departments. All the differences mentioned are on behalf of class teacher candidates.
In the research conducted by Saracaloğlu et al. (2013) , it was observed that value perceptions of teacher candidates showed significant difference in "self-direction" (autonomy) and "universalism" sub dimensions according to department variable. The source of the difference in "self-direction" value was between the class teaching and science education, on behalf of science education; the source of difference in "universalism" value was between preschool education and class teaching, on behalf of preschool education, and between class teaching and science education, on behalf of science education. Myyry & Helkama (2001, p. 26) compared the values of the university students having education in different departments (N = 138). In the research, power and jel.ccsenet.org
Journal of Education and Learning Vol. 7, No. 1; achievement values of the students in faculty of economics, universalism value of social sciences students and security value of the in technical fields were found high.
T test scores in terms of four basic values of teacher candidates according to departments are given in Table 5 . As can be seen in Table 5 , class teacher candidates have higher scores in all the basic values than music teacher candidates.
Value Orientations of Class and Music Teacher Candidates-Gender
The value scores of class and music teacher candidates are analyzed according to gender and the findings are given in Table 6 . When Table 6 is analyzed, it can be seen that all value scores of class and music teacher candidates except power value show significant difference according to gender, on behalf of females. Besides, albeit being statistically indifferent, the scores of females in power value are higher.
In the research by Saracaloglu et al. (2013) , it was found that value perceptions of teacher candidates did not show any significant difference in power, achievement, stimulation, tradition and conformity dimensions; while their value perceptions showed significant differences in hedonism, self-direction, universalism, benevolence and security dimensions according to gender. In accordance with the results obtained, it was seen that the value perceptions of teacher candidates were significantly different in the mean scores of hedonism, self-direction, universalism, benevolence and security sub dimensions, on behalf of females. In the study of Yalmancı (2009) , it was seen that the value types of teacher candidates were significantly different in hedonism, universalism and benevolence value types according to gender. This situation was on behalf of females. In other words, female classroom teacher candidates gave more importance to hedonism, universalism and benevolence values.
A survey of Finnish, Swedish and Estonian university students by Verkasalo, Daun, & Niit (1994 , as cited in Myyry & Helkama, 2001 ) revealed that the primary value orientations of the students were universalism and benevolence and that females had higher scores than men. While no meaningful difference was found between Technology and Social Sciences students according to gender, it was determined that the value orientations differed among the Estonian students of economics.
In a research conducted in 47 countries using the Schwartz Values Questionnaire, it was found that males' power and achievement values were more important than females, and females values of benevolence were primarily higher than males's. This finding is consistent with the results in Finland and other Baltic countries. In all the studies, gender differences were found in power and benevolence values (Smith & Schwartz, 1997 ; as cited in Kasser, 2011) .
In the present research, female teacher candidates got higher scores than male teacher candidates. This situation can be interpreted as that females are more sensitive and the social expectations from females are higher today. As can be seen in Table 7 , when the basic values of Self-Transcendence, Openness to Change, Conservation and Self-Enhancement are compared in terms of gender, female teacher candidates have higher scores in all values than males. As emphasized before, this situation may stem from the fact that social roles of females and social expectations from them are higher.
Value Orientations of Class and Music Teacher Candidates-Grades
The value scores of class and music teacher candidates according to grades are given in Table 8 . Vol. 7, No. 1; As can be seen in Table 8 , all value scores except power are on behalf of senior students. In other words, achievement, hedonism, stimulation, self-direction, universalism, benevolence, tradition, conformity and security value type scores of teacher candidates differ according to their grades.
In the study of Yalmancı (2009) , the teacher candidates having benevolence, tradition and stimulation values were on behalf of senior students. In the present research, the values mentioned are found to be on behalf of senior students. Accordingly, it can be seen that the values mentioned are paid more attention by senior students. This can be interpreted as a reflection of the education they have had.
The distribution of class and music teacher candidates' basic value scores are given in Table 9 . The values attached importance differ according to grades. While the most important value is self-transcendence, the least important value is self-enhancement. However, while freshmen give priority to openness to change in the second raw, senior students find conservation value more important. In the third raw, freshmen give importance to conservation value and senior students give importance to openness to change value. Accordingly, it can be seen that the participants attached more importance to self-transcendence value rather than self-enhancement value. All basic values are on favor of senior students.
Cheating Attitudes of Teacher Candidates
Cheating attitudes of the participants are analyzed and the findings are given in Table 10 . When cheating attitudes of the teacher candidates are analyzed, it is seen that they are at "moderate" level. Bearing in mind that low scores show positive attitude towards cheating and high scores Show negative attitude towards cheating, it can be said that the participants were negative towards cheating. In the studies by Çetin (2007) , Ünlü & Eroğlu (2012 ), Ömür, Aydın, & Argon (2014 ), Soytürk, Tepeköylü Öztürk, Topuz, & Yetim (2015 , it was found that cheating attitude was at "moderate" level. Hence, it can be said that the studies mentioned support the present research.
Cheating Attitudes of Teacher Candidates-Departments
Cheating attitudes of teacher candidates according to their departments are analyzed with t-test and the findings are given in Table 11 . Vol. 7, No. 1; When Table 11 is analyzed, it is seen that cheating attitudes of teacher candidates show significant difference according to their departments (t (251) =3,067, p<.05). There is a significant difference between cheating attitude mean scores of class teacher candidates ( =211, 85) and those of music teacher candidates ( =196.20). Accordingly, cheating attitudes of class teacher candidates are more negative than those of music teacher candidates. In other words, the students at the department of music education are more positive towards cheating. In the study by Ömür, Aydın, & Argon (2014) , it was also determined that cheating attitude attitudes differed according to departments. Cheating attitudes of the students at special education and fine arts departments were found to be higher. Thus, it can be thought that the findings of the present researches support each other.
Cheating Attitudes of Teacher Candidates-Gender
Cheating attitudes of teacher candidates according to their gender are analyzed with t-test and the findings are given in Table 12 . When Table 12 is analyzed, it is seen that cheating attitudes of teacher candidates show significant difference according to their gender. This is on behalf of female teacher candidates. Accordingly, cheating attitudes of females are significantly higher than males. In other words, females look more negative towards cheating than men. Hence, cheating attitude in several researches were found to be on behalf of females (Akdağ & Güneş, 2002; Çetin, 2007; Yangın & Kahyaoğlu, 2009; Er & Gürgan, 2011) . On the other hand, it was detected in other studies that there were no significant differences according to gender. (Ünlü & Eroğlu, 2012; Ömür, Aydın, & Argon, 2014; Soytürk et al., 2015) . These diverse findings show that more researches should be conducted in terms of gender variable.
Cheating Attitudes of Teacher Candidates-Grades
Cheating attitudes of teacher candidates according to their grades are analyzed with t-test and the findings are given in Table 13 . According to t-test result in Table 12 , cheating attitudes of teacher candidates does not show any significant differences according to their grades. In other words, cheating attitudes of the participants does not differ according to their grades. In the studies conducted by Ünlü & Eroğlu (2012) and Soytürk et al. (2015) , no significant differences were found. However, in the studies by Akdağ & Güneş (2002) and Çetin (2007) , there were significant differences and these differences were on behalf of senior students. In other words, it was detected that in upper grades cheating tendency was higher. Nevertheless, in the present research, as shown in Table 13 , albeit being statistically indifferent, senior students' attitudes towards cheating are more negative.
Cheating Attitudes of Teacher Candidates-The Correlation among Variables
In order to determine whether there is a correlation among the participants' cheating attitude scores and values and academic achievement mean scores, Pearson correlation coefficients are calculated. 
Discussion
It is detected that the participants' value perceptions are high. The most significant three values of teacher candidates are universalism, reliability and self-direction. These are followed by benevolence, conformity, stimulation and hedonism, respectively. The least significant values are power, achievement and tradition. Moreover, the four basic values of teacher candidates are self-transcendence, openness to change, conservation and self-enhancement, respectively. Accordingly, while self-transcendence and openness to change are the primary values, self-enhancement and conservation are less preferred values.
It is found that class and music teacher candidates value scores shows significant differences according to their departments. There are statistically significant differences in all the values except achievement, hedonism and stimulation according to departments. Class teacher candidates have higher scores in all values when compared to music teacher candidates.
It is found that all value scores of class and music teacher candidates except power value show significant difference according to gender, on behalf of females. Besides, albeit being statistically indifferent, the scores of females in power value are higher. When the basic values of self-transcendence, openness to change, conservation and self-enhancement are compared in terms of gender, again, female teacher candidates have higher scores in all values than men.
All value scores of the teacher candidates except power are on behalf of senior students. The values attached importance differ according to grades. While the most important value is self-transcendence in both sides, the least important value is self-enhancement. However, the values that freshmen and senior students give priority in the second and third raw differ. Accordingly, it can be seen that the participants attached more importance to self-transcendence value rather than self-enhancement value. All basic values are on behalf of senior students.
It is found that the value scores of teacher candidates in achievement, stimulation, self-direction, universalism, benevolence, tradition, conformity and security values except power and hedonism show significant difference according to academic achievement perceptions. This difference is on behalf of the ones with "good" academic achievement perceptions.
Cheating attitude scores of teacher candidates are at "moderate" level. It is detected that the participants look cheating negatively. When cheating attitude scores are analyzed according to departments, it is realized that there is a significant difference. In other words, the students at the department of music education regard cheating more positively. Cheating attitude scores of the participants according to their gender, which is another variable of the research, are detected to be significantly different, on behalf of females. In other words, female teacher candidates regard cheating negatively. Cheating attitude scores of teacher candidates does not show any significant differences according to their grades and academic achievement perceptions. In other words, cheating attitude is independent from their grade levels and academic achievement perceptions.
It is detected that there are positive low level relationships between teacher candidates' cheating attitudes and their values. Accordingly, as cheating attitude scores increase, the scores in terms of the values increase, too. As mentioned before, high scores in terms of cheating points out the negative attitude. In other words, the value scores of the students regarding cheating as negative are higher.
Besides, it is also detected that there are negative low level relationships between academic score averages of the participants and their value scores. Accordingly, as academic score averages decrease, the value scores of teacher candidates increase. An evaluation to what this finding stems from cannot be made. This finding is thought to be extremely remarkable and it should be investigated deeply.
In the light of the research findings, the following suggestions are developed. 1). Within the scope of values education that bears upon the emotional part of education; it can be effective to put more emphasis on acquiring the values related to professional ethics, achievement and self-improvement in order to reduce cheating incidents.
2). Creating classroom and school environments that are far from having high-scores from the exams, being competitors and having an understanding of exam-based culture can reduce cheating incidents.
3). Before the exams, such environments as unlocking the classes just before the start of the exams, allowing the students in the exams after checking their identity cards, and not allowing the students in the exams with their mobile phones and with other electronic devices.
4). It is considered necessary for the staff in the examinations to be conscious and supported about the methods of cheating and the necessary measures.
5). The creation of more democratic class environments in Turkey, as in the world, can reduce cheating incidents.
6). Teacher candidates should be made more competent in assessment and evaluation in education and they should be made to do more practical works.
7). Teacher candidates should be encouraged to become more conscious of the learning strategies and effective studying techniques and to improve themselves, especially during the orientation period and in the first years of their professional life. Thus, cheating can be prevented.
8).
Guidance and psychological counseling units of the universities may conduct seminars or group therapies on test anxiety.
